Delivering Quality Education in
the 21st Century: An Overview

Introduction
The world is witnessing unprecedented
demographic changes. On one hand,
a major part of the Western world is
getting older, with decreasing birth
rates and increased longevity. On the
other hand, some developing nations are
getting younger, with a huge population
of the youth joining the workforce. These
changing global trends will require a
transformation in the way public services
operate. The next section introduces the
global challenges the world is witnessing
in recent times associated with the
demand and supply of talent.
Historically, the elderly have comprised
3–4 percent of a population. But by 2050,
the proportion of people in the 60-plus
age group in high-income countries is
expected to increase from 8 percent
to 19 percent1. Along with a steep and
steady decline in birth rates, several
economically advanced countries are
witnessing an increase in life expectancy.
Life expectancy in some parts of Europe
has risen from 67 years in 1950 to
80 in 2010.
In the long term, the demographic
changes associated with this
“silver tsunami” are expected to broaden
the skill gap, with less number of young
people entering the job market. A World
Bank study estimates that by 2050,
Europe will need 68 million immigrants
to meet its labor requirements23. The
demographic trends in Organization for
Economic Co-operation and Development
(OECD) countries help explain the rapidly
transforming employment landscape.
The proportion of the retired population
has risen enormously and will continue
to grow unless offset by substantial
immigration4. Accenture’s research on
the ‘New Waves of Growth’ also indicates
that the capabilities of the workforce
have not been able to keep up with
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educationthe skill requirements in the
Western World5 .
The impact of the changing demographic
profile has drawn attention to the talent
pool of several developing and emerging
economies. In this context, the Indian
talent pool assumes significance for a
number of reasons. Some of these are:
• The sheer number of students
graduating every year and the stress on
industry-focused skill development make
India’s talent pool the largest and the
most industry-ready in the world.
• With more than 50 percent of its
population under 25 years of age,
statistics suggest that by 2030, only
12 percent of the Indian workforce will
be above 606 years of age. India has,
and will continue to have, a large
young workforce.
This will help meet the needs of the
international labor market. Conversely,
international employment opportunities
will also help fulfill the aspirations of
India’s young workers. Countries such as
Brazil, Malaysia, the Philippines and the
United Arab Emirates (UAE) too will see
similar trends.
Developed nations are now taking the
path of internationalization of labor, and
are looking to plug labor and skill
shortages by leveraging cross-border
resources. This is fuelled by the urgent
need to recruit and retain a younger
workforce as well as the global
shortage of talent. Narrowly defined,
the internationalization of labor means
that the demand and supply of labor is
becoming more global, with employers
looking outside the labor markets in their
own countries78. The idea is to address
growing skill demands with workers from
regions that have a skills surplus.

Therefore, it is now imperative to reassess
the boundaries between education and
employment to create a more dynamic
and fluid labor force.. Additionally,
policies should enable labor mobility
across the world, have a clear estimate
of future skill requirements, and
strengthen the link between
education and employment.
Education needs to transform into
a dynamic and continually evolving
process that transcends age and is not
limited to one stage. Policy makers and
practitioners should, therefore, reform
the academic curriculum in keeping with
the evolutionary character of education
in, making the process experiential,
effective, empowering and enriching for
the individual as well as the country.
What does quality mean in the context
of education? It includes participants
who are ready to learn at any and every
stage of life, adequately supported by
their families, communities and country.
It means fostering an environment
that provides sufficient resources and
facilities for learning. It encompasses
teaching material, content and curricula
that nurture the acquisition of skills and
knowledge helping students become
globally employable. Education practices
need to evolve to student-centric
teaching methodologies and adopt
well-managed global learning systems,
with provisions for e-learning, distance
learning as well as cross-border work
experience and industry interactions.
Quality resources and inputs, content and
processes, and overall value-add—in
line with, and pertinent to, the
changing context of the twenty-first
century910—are all essential elements of
quality education.

Education needs to be addressed as a
composite system rooted in a political,
cultural and economic context. While
individuals tend to consider education as
a key to unlock future opportunities for
themselves, definitions of quality must
now change on the basis changing needs
and demands, and most importantly, the
changing global context11 .
Quality assurance in education is now
a top policy agenda globally, with the
increasing need to prepare graduates with
new industry skills, a broad knowledge
base and a range of competencies to
enter a more complex and symbiotic
world. Globalization, regional integration,
and mobility of students and scholars
have made the need for internationally
recognized standards among nations
more urgent. "Consumers" of education
(students, parents and employers)
are seeking assurance of skills in
certifications awarded by institutions.
Research by the United Nations
Educational, Scientific and Cultural
Organization (UNESCO) shows that
the global student population grew
2.5 times in a span of 20 years, while
the number of foreign students in
OECD countriesdoubled12. However, the
diversification, growth and privatization
of higher education globally have
created a concern for quality processes
and output, and many higher education
institutions are investing time and money
on devising new systems and mechanisms
to ensure external quality management
and control. One solution for quality
is development of a robust
accreditation process.
1 Source: Fukushima, C.A. (2012), Preparing
for the ‘silver tsunami’ across the globe,
Long-Term Magazine

5 Source: Accenture (2011). “New Waves of
Growth: New Waves of Growth: Unlocking
opportunity in the multi-polar world”

9 Source: Trends in Global Higher Education:
Tracking an Academic Revolution, World Conference
on Higher Education (2009), UNESCO

2 Source: Employment Trends in the
21st Century, International Center for Peace
and Development (2010)

6 Source: Employment Trends in the
21st Century, International Center for Peace
and Development (2010)

10 Source: Defining Quality in Education,
The International Working Group on Education
(2000), UNICEF

3 Source: Fotakis, C., Demographic Ageing,
Employment Growth and Pensions Sustainability
in the EU: The Option of Migration

7 Source: Oxturk, I (2001), The Role of Education in
Economic Development: A Theoretical Perspective,
Journal of Rural Development and Administration,
Volume XXXIII, pp. 39-47

11 Source: Refining Quality Education,
Times of India, June 19, 2012

4 Source: Schumpeter (2010), “The Silver Tsunami”,
The Economist

8 Source: The Internationalization of Labor
Markets, ILO (2010)

12 Source: Trends in Global Higher Education:
Tracking an Academic Revolution, World Conference
on Higher Education (2009), UNESCO
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Accreditation:
A Solution to Delivering
Quality Education
Accreditation is a process of quality
assurance and improvement, through
which an institution or its program
are recognized asmeeting minimum
acceptable norms and standards after an
inspection or assessment. It is important
to note that accreditation does not seek
to replace the system of award of degree
or certification, but provides assurance
that education institutions meet quality
standards and processes.
As the process of accreditation is marketdriven and cuts across geographies, it
helps education institutions to assess
their strengths, problem areas and
opportunities, and develop a sense of
identity. It also provides the “consumers”
reliable information on the quality of
education available. Students are assured
of the “right” education with a focus on
quality as well as professional relevance.
Finally, accreditation assures prospective
employers of quality candidates13.
In a rapidly changing world, governments
across the world are aware that economic
and demographic shifts are reshaping
public service outcomes. The role of
education is paramount in this regard,
as it forms the bedrock for a society and
the economy’s future prospects. This
article describes the challenges faced by
students in getting “quality education”
as well the difficulties faced by various
stakeholders in determining the standards
of education. It compares accreditation
parameters across the globe and includes
high-level recommendations for a globally
recognized accreditation process.
13 Source: Policy Forum Number 20, Accreditation
and the Global Higher Education Market,
International Institute for Education Planning (2008)
14 Source: Planning Commission Subcommittee on
Improvement in Accreditation and
Certification Systems (2009)
15 Source: , J. (2013) Employment—Employers'
Perceptions of Employment Readiness
16 Source: The German System of Accreditation,
http://www.unc.edu/ppaq/analyses.html

4

The Challenges in
Accreditation System

with education practitioners to develop
specific, job-related skills. In other
words, the goals of education providers
and employers are converging in regard
to employees’ work readiness, and
accreditation plays a critical role in this.

Higher education systems across the
world are experiencing diverse changes.
In the past decade, the world has seen a
rapid growth in the knowledge economy
and considerable development in private
provisioning of higher education,
especially in developing nations. The
need to produce globally employable
students calls for an education
ecosystem that assures international
quality and recognition.
The demand now is for far more than
just education. The necessity now is for
certified education, with standardized
and internationally valid courses. With
the increasing demand for niche skills
and experience, employers are looking
for candidates who are “qualified” rather
than simply “educated”14 . Traditionally,
employers expect education to build
general skills, such as basic technical
knowledge, discipline, professionalism,
good work habits, problem-solving
ability15, openness, perseverance and
the ability to communicate. More
recently, employers are joining hands

Current Infrastructure
Mission and Goals

In Germany, more than two-thirds of
the newly established bachelor and
master’s courses b without proper
accreditation due to lack of capacity of
the accreditation system. Moreover, the
process of application for accreditation
is immensely work-intensive, requiring
statistics that are often not readily
available and descriptions that spread
over 40 pages or more16. Similar

International Outlook–Staff, students and research

challenges exist in accreditation systems
across the globe. A simple solution to
address these challenges is unification
of the definitions of accreditation, and
recognition standards and policies.

Lack of Business Alignment
The current education ecosystem
has not been able to bridge the gap
between business requirements and
the skills imparted. There is a need
for businesses to adopt international
education standards.

With the globalization of jobs and their
increasing mobility across countries,
institutions need to deliver qualifications
and certifications that can be recognized
in the international market.

SKILLS

Lack of Infrastructure
and Resources
Accreditation bodies face infrastructural
and resource-related challenges. This
impacts the reach of accreditation
system across the education landscape
in a region.

Countries

Germany

US

UK

Japan

India

a
a

a
a
a
a

a

a
a
a
a
a

a
a
a

a

a

Factors similar across countries

Internal Quality Assurance

Comparability of
Educational Standards

Skills accreditation processes are
extremely complex and there is a lack
of awareness about them. There is a
need for communication of
the processes.

Parameter									

It goes without saying that accreditation
is an ongoing process, aimed at nurturing
the development of resources, making
them adaptable to changing needs
and helping build a sustainable future.
But the accreditation ecosystem faces
a multitude of challenges. Figure 1.1
outlines some of them.

Figure1.1: Challenges in the Accreditation of Skills

Procedural Complexities

Table 1.1: Country-wise Parameters for Accreditation

a

Teaching Content and Methodology
Student Admissions

a
a
a

Employability of Graduates
Approach to Examinations
Development Planning
Student Welfare

a
a

a
a
a
a
a
a
a

a

Staff-to-student Planning

a

Research Excellence and Research Income

a

a
a
a

a
a		

Factors similar across countries

a

Marketing Practices
Guaranteed Excursions, Placements and Internships

a
				
a

Quality and Motivation of Faculty

a

Advice and Counselling for Students
Social Contribution

			
a

Internal Administration and Financial Affairs

			
a

Appropriate and Fair Decision Making 		
Compliance with Border Agencies		

a
a

*Refer to the appendix to understand more about these parameters.

Accreditation
Parameters across
the Globe
Though the driving forces for the
establishment of accreditation systems
are relatively similar across many
countries, the parameters used to
establish local or national accreditation
for higher education institutions varies
significantly from country to country.
Some parameters include appropriate
research and teaching standards;
volume and reputation of research
and income from it; the ability to
help industry with innovation; global
outlook through diversity on campus;
systems for determining internal quality;
satisfactory learning support, student
support and welfare; definite goals based
on individuals and institutes’ mission;
policies and procedures associated with
student recruitment and so on.

Table 1.1 outlines the parameters for
accreditation in Germany17, the United
States (US)18, the United Kingdom(UK)1920,
Japan21 and India22.
The table suggests that there are some
key parameters for accreditation common
to most countries. These parameters
play a vital role in determining or
defining accreditation standards and
criteria globally. Some of these critical
parameters are institutional support,
governance, health and safety, and
university resources (both technological
and education facilities).
Most accreditation organizations also
review their internal quality control and
development plans. For example, in the
US, just as higher education institutions
and programs undergo self-scrutiny to
maintain and improve quality, accrediting
organizations conduct a self-review of
their accrediting practices. Such reviews

include an examination of the accreditor’s
impact on institutions and responsiveness
to the broader accreditation and higher
education community23.
Other factors or parameters for
successful accreditation—nationally
or locally—include staff-to-student
ratio, employability of candidates after
achieving specific qualifications, approach
to the administration, transparency of
examinations and student welfare.
The need to produce globally employable
students requires an education ecosystem
that assures international quality and
recognition. An effort in this direction is
the European Qualifications Framework
(EQF). The objective of the EQF is to bring
together national qualification standards
and systems of European countries
on to a common European reference
framework. This helps individuals and
employers better understand and compare
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the qualification levels of different
countries, and different education and
training systems. It encourages countries
to relate their national qualification
systems to the EQF so that all new
qualifications issued meet an appropriate
EQF level24. The EQF acts as a translation
device to make national qualifications
more readable across Europe, promoting
workers' and learners' mobility among
countries and facilitating their lifelong
learning. Eight core reference levels,
known as “learning outcomes”, have
been described to help understand
exactly what learners know, what they

understand and what they are able to
do. Institutions across member countries
are placed against these levels to better
compare national qualifications, and
in turn, foster mobility within the
European Union2526. The emphasis is
more on learning outputs rather than
inputs such as staff-to-student ratio,
student recruitment and approach
to examinations.
Some countries also have specific local
parameters for accreditation. Table 1.1
specifies these country-wise parameters.
With increasing globalization, mobility

and the quest for global employability,
it is imperative to harmonize local
accreditation parameters with the global
parameters and criteria for accreditation.
For example, Germany focuses on
post-degree or diploma placements
and internships, ensuring that their
qualifications are supported and valued
by businesses as well as industry27. The
UK focuses on external marketing of their
education institutions, helping them set
a global standard and reputation28. India
tends to focus on the quality of their
faculty members to ensure high standards
of education29.

Figure 1.2: The Accreditation Process

Re-accrediation
(after a lapse in time,
if required)

Different systems across
the world follow different
self-assessment mechanisms

Different accreditation
systems have different
weightages for quantitative
and qualitative measures
While most systems focus
only on qualitative outcomes,
some countries prescribe a
pre-requisite for verification
of eligibility

The nature of self-assessment
questions vary from a checklist
of predefined questions in
a stipulated format to loosely
defined, open-ended
indicators. Different
models are followed for
self-assessment
For example, accreditation
agencies in the US conduct
workshops to allow open
discussions during selfassessment. In the Philippines,
institutes need to submit a
detailed documentation on
their strengths and weaknesses

For example, the US prescribes
requirements related to the
institution’s organization
structure. Institutions having
an adequate base only are
allowed to submit applications
for accreditation
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Approval, rejection or
conditional accreditation after
examination by evaluating team

• Enquiry and Data Sheet Requirements:
Accreditation agencies first set up
broad standards and evaluation criteria
keeping in mind the basic guidelines
and regulations prescribed by various
government departments.
• Eligibility: Education institutes
assess their eligibility for application.
• Self-assessment: Education institutes
undergo an in-depth self-evaluation
to measure performance against the
established parameters, and submit an
application for accreditation along with
relevant documents.
• Team Visit: A team of inspectors does
an on-site evaluation at the institute.
Final Accreditation: Once the evaluators
are satisfied with the visit and the
institute meets all the quality parameters,
the accreditation is granted.
Further, it should be noted that
organizations providing accreditation
vary in their nature and form. They can

Team Visit

be government (recognized or funded)
organizations, independent bodies or
nongovernmental organizations. Example
of non-governmental accreditation
organizations includes the Council for
Higher Education Accreditation (CHEA)
in the US. The federal government,
through the United States Department
of Education, recognizes this32. The
Accreditation Service for International
Colleges (ASIC) in the UK is an
independent body, providing education
consultancy and accreditation services
to education institutes in the country33.
Many countries have an amalgamation
of accreditation services—a mix
of independent, government and
nongovernmental organizations—all
with similar goals of standardizing
quality education.
Drawing from the fact that most
countries have different types of
accreditation organizations, it is
important to understand the need for
education policy makers and practitioners
to collaborate in terms of systems and
processes, and understand the need for
a more streamlined country-specific
approach. For example, some mature
economies, such as the UK and Canada,
have developed skill sector alliances

or councils. These serve as a national
partnership of organizations that bring
together all the stakeholders—industry,
labor and the academia. These councils
address all human resources and skill
issues, by focusing on sector-specific
skill shortage and other key issues of
manpower requirements, and by finding
solutions in a collective, collaborative and
sustainable manner34.
It is clear that investing in education and
skills is seen by governments, agencies
and employers as the key to developing
a skilled and motivated workforce that
would support economic development
and prosperity. It is now vital for all
key stakeholders to understand skills
using a standardized approach and view
parameters for accreditation through
the same lens. As Andreas Schleicher
, deputy director for education at the
OECD, put it, skills have truly become an
international currency of the twenty-first
century and if not utilized appropriately,
we are running the risk of its rapid
depreciation35. Therefore, education
providers and economies across the
globe should move toward identifying
skills in a harmonized manner and
work collaboratively for a universally
recognized accreditation process.

On-site examination by visiting
evaluation team

Self-evaluation by the institute

Examination of application
and eligibility

Evaluation against statutory or
government guidelines

Final Accreditation

Self-assessment

Eligibility

Elnquiry and Data Sheet

Follow-up and
Submission of Report

It is also interesting to note that the
overall process of accreditation remains
almost similar across countries. Figure
1.2 outlines the typical high-level
accreditation process3031.

The composition of the team,
both in terms of profiles and
numbers, visiting the institute
is usually different in
different countries
Some teams only comprise
members of the accreditation
agency. Others include
external experts such
as reputed academicians,
professionals or members of
other public administrators
The method of selection of
the team is also different
across the world. In Hungary,
the team is selected by putting
in place stringent qualification
requirements, whereas in India,
the team is nominated

17 Source: Kehm, B.M. (2006), The German System
of Accreditation, Public Policy for Academic Quality
Research Program, Department of Public Policy, The
University of North Carolina at Chapel Hill
18 Source: Recognition of Accrediting
Organizations: Policy and Procedures, Council for
Higher Education Accreditation, US (2010)
19 Source: Annual report to the Higher Education
Funding Council for England, Quality Assurance
Agency for Higher Education, UK (2013)
20 Source: Accreditation Handbook, Accreditation
Services for International Colleges (UK)
21 Source: University Accreditation Handbook,
Japan University Accreditation Association
22 Source: Manual of Accreditation, National Board
of Accreditation, India (2013)
23 Source: Recognition of Accrediting
Organizations: Policy and Procedures, Council for
Higher Education Accreditation, US (2010)

24 Source: EU Skills Panorama (http://
euskillspanorama.ec.europa.eu/)

30 Source: Manual of Accreditation, National Board
of Accreditation, India (2013)

25 Source: The European Qualifications Framework,
Education & Training, European Commission (http://
ec.europa.eu/education/lifelong-learning-policy/
eqf_en.htm

31 Source: Planning Commission Subcommittee
on Improvement in Accreditation and Certification
Systems (2009)

26 Source: State of Play of the European
Qualifications Framework implementation, European
Parliament (2012)
27 Source: Kehm, B.M. (2006), The German System
of Accreditation, Public Policy for Academic Quality
Research Program, Department of Public Policy, The
University of North Carolina at Chapel Hill
28 Source: Accreditation Handbook, Accreditation
Services for International Colleges (UK)
29 Source: Policy Forum No. 20, Accreditation and
the global Higher Education Market, International
Institute for Education Planning (2008)

32 Source: Recognition of Accrediting
Organizations: Policy and Procedures, Council for
Higher Education Accreditation, US (2010)
33 Source: Accreditation Handbook, Accreditation
Services for International Colleges (UK)
34 Source: Case for Setting Up Sector Skill Councils
in India, CII National Conference on Education
(2009), Linking Education to Employability,
Technopak and CII
35 Source: Education Blog, Measuring and
improving skills – the new ‘global currency’
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Conclusion: Moving
Toward a Global
Accreditation System
The global financial crisis has given
way to acute economic uncertainty
and a prolonged crisis of jobs and growth
in major parts of the world. One in five
young people under the age of 25 who
are willing to work cannot find a job36.
Policy makers know that if they don’t
act today, they risk watching a whole
generation of young people suffer from
macroeconomic conditions and policy
decisions that are not of their own
making. For governments, citizens and
businesses, the cost of inaction
is unthinkable.
It is clear that the evolving trends
will soon start putting pressure on
education ecosystems across the world.
The education setup needs to evolve
significantly to cater to the changing
needs. And several structural shifts will
be needed to achieve this transformation.
These shifts are summarized in Figure 1.3
It is high time we move away from
the traditional approaches and beliefs.
Implementation of some of the
following suggestions will enable the
world to move towards a transformed
educational landscape:
Focus on employable skills
Several policy makers realize that
education in India is lacking in skill
development. It is increasingly clear that
education systems need to move away
from churning out graduates with skill
sets that are not considered useful by
industries and businesses. According to
the Confederation of Indian Industry
(CII), nearly 70 percent of unemployed
people in India are educated, but lack the
desired industry skills. Moreover, less than
10 percent have recognized professional
certifications37. It is, therefore, imperative
that we focus on employable skills rather
than just education.

Globally recognized
accreditation process
It is necessary to devise a framework
of global accreditation standards,
parameters and criteria. Moreover, the
recent surge in students going abroad to
study, as well as the growth of courses
available over the Internet, make it
imperative for international education
policy makers to collaboratively move
toward global accreditation standards.
Education institutes need international
support when dealing with transnational
or cross-border education, and so
should carefully consider recognition
requirements. An international
framework needs to be developed that
recognizes the potential of “international
education” based on global standards and
accreditation parameters.
Businesses rely on the quality of the
skills and knowledge of their workforce
for growth. Employers need to know that
the skills and qualifications that their
workforce holds are both relevant and
robust, and will meet the needs of the
modern workplace.

Outcome-focused
accreditation parameters
It is time to make skills an international
currency. To achieve this, governments,
education policy makers and other
stakeholders need to join forces to
devise a comprehensive yet harmonized
accreditation framework that is accepted
internationally. These global standards
need to focus on:
• Learning Inputs: These include
grassroots-level factors that enhance
learning experiences such as institutional
infrastructure, mission and goals,
teaching content and methodology,
student recruitment, employability of
graduates, approach to examinations,
development and growth plans for the
future, student welfare, staff-student
planning and research excellence.
• Learning Outcomes: These factors
determine what learners can get from
education in terms of specialized skills
and techniques, mastery, innovation,
cognitive and practical skills.
Delivering education services for the
future must, therefore, be marked by
assurance, monitoring and evaluation
to improve education quality for all
stakeholders with an education strategy
and landscape that is insight-driven and
future-oriented.
For more information and insights on
education in India, visit the India page for
Delivering Public Services for the Future

Figure 1.3: Challenges in the Accreditation of Skills

Structural Shifts
%

From standardized to
personalized services

%

%

From reactive to
insight-driven

From public management
to public entrepreneurship

From budget cuts to
mission productivity

What does it Mean for

education and skill?
Lifelong learning

Provide flexibility and customization through virtual learning channels
and use mobile technology, tablets and applications to provide
learning—anytime, anywhere
Provide content in multiple formats, including multimedia
Provide personal learning accounts to encourage education uptake,
personalized training, and a platform to increase interaction among
educators, students, alumni and institutions

Assurance, and
monitoring and evaluation
to improve quality

Develop best-in-class accreditation and assurance processe, in collaboration
with training providers, governments, NGOs and independent organizations
to ensure quality and acceptance of these standards in industry
Monitor labor and skills supply against demand; work with the academia,
employment exchanges and industry associations to drive stronger
linkages between education and employment

Integrating educators
and employers in the
new ecosystem

Work with employers and industry groups to design curricula based on
market needs
Rethink the educator's role and provide "train the trainer" programs
Facilitate sharing of learning assets among educational centers,
educators and students in a new ecosystem that fosters open learning

Driving the efficiency
of educators and
learning processes
36 Source: Employment, Social Affairs
& Inclusion, European Commission (2012)

Redesign and automate administrative and management processes at
educational institutions, and integrate information on common systems
Adopt cloud computing and open source platforms, and build
technology-enabled campus infrastructure
Share services and resources for back-office function efficiency, cut costs,
and provide a greater pool of front-line resources for students

37 Source: Lakshmi, R. (2009), India's Business
Schools Out of Date, Washington Post
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Appendix: Accreditation Parameters

Factor

Factor

Description

Factors unique to each country
Marketing Practices

Similar parameters across countries

Description

Consistency in marketing education services overseas, along with the maintenance
of academic standards and the safeguarding of the interests of both the institution

Current Infrastructure

Number of students, degree programs, teachers, graduates per year

and international students

Number of rooms and other teaching facilities
Quality of teaching equipment used at the facilities
Mission and Goals

Guaranteed Excursions, Placements and

Discussion with students in various stages of the program and with representatives

Internships

of the students’ union on excursions and opportunities for placements and internships

Quality and Motivation of Faculty

Qualifications and activities of faculty members

Definition of appropriate goals based on the mission ofcultivating human resources
and education research
Alignment of the institute’s vision, mission and goals with recognition standards

Motivation and enthusiasm of the faculty

Communication and awareness of mission and goals
Advice and Counselling for Students
Internal Quality Assurance

Discussion with the person responsible for the program, with a focus on advice

Standards or policies that include expectations of institutional or program quality,

and counseling offered to students

including student achievement, consistent with mission

Implementation of ways to cooperate with society

Processes to determine whether quality standards are being met

Open exchange of the results obtained from education and research activities

Processes to regularly conduct self-scrutiny, and publish information about how far the
missions and goals have been realized

Social Contribution

Appropriate administration and management in accordance with written rules
and regulations in order to execute functions smoothly and sufficiently

Teaching Content and Methodology

Objectives of the programs offered to the students
Quality of content and alignment with program objectives

Student Admissions

Internal Administration and Financial Affairs

Appropriate organization for clerical work

Teaching methods used for education, and flexibility in deploying the methods based on

Establishment and management of a necessary and solid financial base in

the learner’s requirements

order to support, maintain and improve education and research

Proper admission policies in order to admit students in a fair and correct manner

Appropriate and Fair Decision Making

Communication of the admission policies in a clear and coherent manner

Participation by higher education professionals and the public
Consistency in reviews of institutions or programs, along with respect for
institution or program purposes and mission

Employability of Graduates

Discussions on market relevance of the program

Approach to Examinations

Discussion with the person responsible for the program about the organization

performance and attendance

of examinations

Systems in place to inform the Border and Immigration Agency (home office)

Compliance with Border Agencies

Efficient and transparent methods of tracking international students’

of noncompliance
Development Planning

Discussions with the dean or department head, and sometimes representatives from
the central institutional management on development planning for the institution

Student Welfare

Learning support, student support and career path support so that students can
concentrate on their studies
An indicator of teaching quality; a higher ratio implies greater personal attention
to students

Staff- student Planning

Proportion of faculty members holding doctorate degrees indicates quality of staff

Research Excellence and Research Income

The number of times the institute’s published work is cited by scholars around the world
Funds or revenues generated from publishing the university’s research work

International Outlook—staff,
students and research

Global outlook of the university (diversity on campus and international collaboration
on research projects)
Metrics such as international-to-domestic students ratio, international-to-domestic
faculty ratio and the number of the university’s total research publications, including
the work of at least one international co-author
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